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 As the supervisor for both areas, I find there is some confusion about these two 

individual positions. Two differences are related to education and funding. North 

Dakota Department of Career and Technical Education provides funding for career 

development programs and counselors, but not the training. Career development 

counselors are required to have a master’s degree in counseling and a teaching 

license with a school counseling credential. Career Advisors on the other hand 

receive training from CTE, but no funding for a program. In addition to the training, 

career advisors are required to have a bachelor’s degree. Currently, CTE provides 

funding for about 95 counselors, serving over 100 schools across the state. Nine 

career advisors serve in several schools around the state. 

 The roles of the two positions overlap a bit in the career area. Career 
development counselors are expected to follow the career development standards, 
which are directly related to the American School Counseling Association’s 
Standards from 2012, when developing a program of work. In a comprehensive 
school counseling program, all school counselors cover three domains: Personal/
Social, Academic, and Career. CTE career development counselors are school 
counselors who are required to document the career domain standards. A career 
advisor’s role should be to enhance the career domain standards within the 
counseling program. 
 If you have any questions related to either of these positions, please feel free to 
contact me at kpierce@nd.gov or 701-328-3101. 
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 When students are choosing career goals, it may be specific to a job they wish to do, such as teacher, engineer, or nurse.  

The goal may also be directed to a particular field of work, such as agriculture or business.  A broader focus on one or more 

career clusters may help students identify multiple occupations within a field which should be explored more fully. 

 When researching careers, students should consider several factors during the process: 

 Does the occupation align with career assessment results from the Interest Profiler or the Career Cluster Survey? 

 What type of education or training will be needed?    

 Where can I get the training? 

 What type of skill set will be needed? 

 What is a typical work environment for this occupation? 

 What is the employment outlook? 

 What types of earnings can I expect? 

 RUReady.ND.gov provides multiple career assessments, some of which meet the state requirement for interest 

inventories in grades 7-12.  The system also provides an overview of hundreds of individual occupations, along with the 

information needed to answer the questions above.  By making a wide range of career information available to students, 

RUReady.ND.gov can help in the development of career goals. 

 For more information, go to www.RUReady.ND.gov or call 701-328-9733. 

$ÅÖÅÌÏÐÉÎÇ #ÁÒÅÅÒ ÐÌÁÎÓ ×ÉÔÈ 252ÅÁÄÙȢ.$ȢÇÏÖ 
--ÁÒÉÌÙÎ /ÒÇÁÁÒÄȟ #ÁÒÅÅÒ 2ÅÓÏÕÒÃÅ .ÅÔ×ÏÒË 
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 In the state of North Dakota, we are required to have advisory committee meetings as part of our yearly Program of 

Work.  As I have gone through the last 9 years of teaching, I have learned that these are an important tool that I utilize 

each year in my classroom. 

 As a part of my committee, I have print and sign shop owners, postsecondary Graphic Communication Instructors and a 

former student working in the field.  They are each valued part of my program. 

 Each year we go through my program and discuss what they are seeing as students enter their classrooms and the 

work force.  Inevitably, it always comes back to two points of discussion:  One, they are fantastic designers, but they lack 

the ability to understand what production has to do with the 

provided artwork.  Two, they are missing the soft skills that are 

required to get and then keep a job. 

 Through our meetings, I have been influenced to implement 

more projects that require critical thinking.  Some, for the 

individual student to take home and others are “jobs” 

requested from the community. 

 To see the students work through a “job” from start to finish 

is extremely rewarding.  They use communication and personal 

skills to “take the order”.  They then make a plan, apply their 

measuring skills, use hand and finishing tools and inspect the 

results of every job. The pride they take in designing and 

building a project they see in their community is the ultimate 

educational tool.  

 If you are not already, I would highly recommend that you 

take full advantage of your committees and reap the same 

rewards that my students have in this past year. 

!ÄÖÉÓÏÒÙ #ÏÍÍÉÔÔÅÅÓ Ǫ %ÄÕÃÁÔÉÏÎ 4ÈÒÏÕÇÈ 0ÒÏÊÅÃÔ "ÁÓÅÄ ,ÅÁÒÎÉÎÇ 
Eric Holland, Graphic Communications, SVCTC, Valley City 

http://www.RUReady.ND.gov
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 As the planning for the Perkins V State Plan 

continues, the topic of the Perkins Consortium 

continues to surface, not only in North Dakota, but 

across the country. As you are well aware, according 

to the Perkins Act, the minimum allocation a school 

can receive is $15,000. Due to the rural nature of 

North Dakota, and many states, most school districts 

cannot reach the $15,000 minimum. To address this 

issue, states have adopted the Perkins Consortium 

model. In other words, small school districts partner to create a Perkins Consortium 

in order to reach the $15,000 minimum. The Consortiums must name a fiscal agent, 

who becomes the recipient of the Perkins funds. The Consortium members then 

must meet to determine how to best use the funds for the benefit of all members. 

 With the passage of Perkins V, this does not change. What it does do though is 

provide us the opportunity to review the existing Consortiums across the state and 

determine if their composition is still appropriate and working to benefit all 

members and all students within the Consortium.  We have school districts that are 

large enough to stand alone, large consortiums with many school districts and 

larger allocations, and small consortiums with few members that barely exceed the 

Perkins allocation minimum. Although this variability is not a negative, it does beg 

the question if North Dakota’s Perkins Consortiums are as impactful as they can be? 

 The Perkins V Act states, άCǳƴŘǎ ŀƭƭƻŎŀǘŜŘ ǘƻ ŀ ŎƻƴǎƻǊǝǳƳ ŦƻǊƳŜŘ ǘƻ ƳŜŜǘ ǘƘŜ 

ǊŜǉǳƛǊŜƳŜƴǘǎ ƻŦ ǘƘƛǎ ǎǳōǎŜŎǝƻƴ ǎƘŀƭƭ ōŜ ǳǎŜŘ ƻƴƭȅ ŦƻǊ ǇǳǊǇƻǎŜǎ ŀƴŘ ǇǊƻƎǊŀƳǎ ǘƘŀǘ 

ŀǊŜ Ƴǳǘǳŀƭƭȅ ōŜƴŜŬŎƛŀƭ ǘƻ ŀƭƭ ƳŜƳōŜǊǎ ƻŦ ǘƘŜ ŎƻƴǎƻǊǝǳƳ ŀƴŘ Ŏŀƴ ōŜ ǳǎŜŘ ƻƴƭȅ ŦƻǊ 

ǇǊƻƎǊŀƳǎ ŀǳǘƘƻǊƛȊŜŘ ǳƴŘŜǊ ǘƘƛǎ ǝǘƭŜΦ {ǳŎƘ ŦǳƴŘǎ Ƴŀȅ ƴƻǘ ōŜ ǊŜŀƭƭƻŎŀǘŜŘ ǘƻ 

ƛƴŘƛǾƛŘǳŀƭ ƳŜƳōŜǊǎ ƻŦ ǘƘŜ ŎƻƴǎƻǊǝǳƳ ŦƻǊ ǇǳǊǇƻǎŜǎ ƻǊ ǇǊƻƎǊŀƳǎ ōŜƴŜŬǩƴƎ ƻƴƭȅ м 

ƳŜƳōŜǊ ƻŦ ǘƘŜ ŎƻƴǎƻǊǝǳƳΦέ This can be interpreted in a number of ways, but after 

consulting with the US Department of Education, Office of Career, Technical, and 

Adult Education, we know a few things for sure. Firstly, the intent of the Perkins 

Consortiums is communication and partnership. Consortiums must meet 

throughout the year to determine how to best use the funds according to the 

greatest needs of the consortium. Secondly, we know that fiscal agents are not to 

simply allocate each school their formula allocation. Again, they are responsible to 

bring member schools together to address greatest need(s) of the consortium. 

 So, the time is now. We have the opportunity to look at our Perkins Consortium 

structure and ask, “How can we do this better?” Change can be hard, but it is 

sometimes necessary.” 

 For any questions, please contact Wayde Sick at wasick@nd.gov or Mark 
Wagner at mawagner@nd.gov. To keep updated on the state’s progress on Perkins 
or to review any materials, please visit the Department of Career and Technical 
Education’s website at www.nd.gov/cte/about/PerkinsV.html  
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 - Wayde Sick 

Learning More About Perkins V 

For the full text of the Strengthening Career and Technical Education for 

the 21st Century Act, please check it out here: 

https://cte.careertech.org/sites/default/files/PerkinsV_September2018.pdf 

mailto:wasick@nd.gov
mailto:mawagner@nd.gov
http://www.nd.gov/cte/about/PerkinsV.html
https://cte.careertech.org/sites/default/files/PerkinsV_September2018.pdf


HIGH SCHOOL APPRENTICESHIPS 

 While attending the Western Pathways Aligning Education with Workforce Needs 
conference in Portland, Oregon, I had the pleasure of touring and learning about the 
Oregon Health Sciences University (OHSU) Simulation Center.  OHSU’s simulation 
facilities (27,000 square feet of space in two facilities) provide a range of capacities that 
support training across the OHSU curriculum and advanced professional training.  
OHSU Simulation also supports and works with four local Simulation and Clinical 
Learning Centers across Oregon.  
 The Collaborative Life Sciences Building (CLSB) is a next-generation health and 
science education and research facility built to train learners in teamwork, 
communication, and clinical skills. The facility houses multi-purpose classrooms, 
debriefing rooms, an eight-bed skills training lab, and eight state-of-the-art simulation 
suites. Audio and video systems in each room capture simulations and other learning 
activities and serve as powerful teaching tools. This space is ideal for trainings and 
conferences. 
 The OHSU Simulation and Surgical Training Center trains learners in technical skills, 
invasive procedures, and clinical anatomy. The facility includes a 70-seat amphitheater 
with full AV and conferencing capabilities, a 24-seat classroom with SMART board, a 
microsurgery suite with 8 Ziess microscopes, and two laboratories that can flex in size 
for a 16-table anatomy dissection lab, or from two to ten simulation stations. The MIS 
training suite includes 10 laparoscopy stations, a laparoscopic VR simulator, an 
endoscopic/bronchoscopic VR simulator, and a da Vinci Robot VR simulator. It also 
provides targeted simulation training programs in disciplines ranging from anesthesia 
to neonatal resuscitation. Trainings are designed for learners at all levels—from 
students and residents to practicing providers and physicians. They offer 
interprofessional education trainings to build skills and practices increasingly required 
to meet the demands of case management and complexity in health care delivery. 
 
OHSU offers several Emergency Medicine (EM) simulation trainings: 

¶ EM Resident simulation for both adults and pediatric patients are regularly 
conducted in a multi-disciplinary manner which includes both EM residents, 
department nurses, and staff. 

¶ Joint simulations between EM and Trauma Surgery staff emphasize teamwork and 
communication skills in a simulated complex and fast-paced EM environment. 

¶ ST-segment Elevation Myocardial Infarction (STEMI) simulations offer an 
opportunity to simulate and reduce the door-to-door event time, from when a 
simulated heart attack patient arrives with family members at the Emergency 
Department, through the subsequent interactions between EM staff, catherization 
lab staff, and cardiologists to the ultimate transfer of the patient to an in-hospital 
unit. 

¶ Pediatric Mock Codes are monthly multidisciplinary simulations utilizing simulated 
patients in actual clinical environments. This is a collaborative venture between the 
Doernbecher Children's Hospital Pediatric Intensivists, Hospitalists, NICU team, and 
Pediatric EM teams. 

 

 A unique feature that I observed was how standardized patient simulations facilitate 

interactive teaching through the innovative combination of technology and patient 

actors. 

 

For more information visit www.ohsu.edu/xd/education/simulation-at-ohsu/. 

!ÓÓÉÓÔÁÎÔ $ÉÒÅÃÔÏÒ #ÏÒÎÅÒ  

.ÏÒÔÈ $ÁËÏÔÁ #ÁÒÅÅÒ Ǫ 
4ÅÃÈÎÉÃÁÌ %ÄÕÃÁÔÉÏÎ 

 

-aŀǊƪ ²ŀƎƴŜǊΣ !ǎǎƛǎǘŀƴǘ 5ƛǊŜŎǘƻǊΣ 

bƻǊǘƘ 5ŀƪƻǘŀ /ŀǊŜŜǊ ŀƴŘ ¢ŜŎƘƴƛŎŀƭ  

9ŘǳŎŀǝƻƴ 

Mission of CTE 

The mission of the State 
Board for Career and 
Technical Education is to 
work with others to 
provide all North Dakota 
citizens with the technical 
skills, knowledge, and 
attitudes necessary for 
successful performance in 
a globally competitive 
workplace. 
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http://www.ohsu.edu/xd/education/simulation-at-ohsu/facilities/virtuohsu/index.cfm
http://www.ohsu.edu/xd/education/simulation-at-ohsu/programs/emergency-medicine-simulation-services/index.cfm
http://www.ohsu.edu/xd/education/simulation-at-ohsu/

